Principle

1 Facilitate meaningful interactions
SYNCHRONOUS INSTRUCTION

We know language develops as students participate in interactions that encourage them to draw on and expand their communicative resources. We can
foster these interactions through thoughtfully-planned synchronous instruction—live classes using a video platform like Zoom or Google Meet.
Ask yourself:
• What is my purpose in bringing students together? As with any class session, you want to have clear goals. A lack of purpose will lead to long,
unfocused classes, which may damper students’ motivation to participate in future sessions.
• What is an optimal length for my students to stay engaged online in a language they are learning? Zoom fatigue is real and even more
so for students who are participating in a language they are just beginning to learn. Consider how old your students are and how comfortable they
are in English when deciding how long to plan synchronous instruction. Opt for shorter, frequent sessions to keep students focused and maximize
participation.
• What are my students interested in talking about? Make content relevant by connecting it to issues that are compelling to your students.
• How can I hold a space that is safe and supportive for students to take risks with language? Just as in person, you want to make sure
everyone feels safe and supported to enter into the conversation and that discussion is not dominated by a handful of students.
Key teaching moves:
• Find out about students’ internet access and the devices they are using. Although schools are lending devices and internet hot spots, siblings may
be sharing devices and have limited Wi-Fi bandwidth. Take these issues into account when scheduling and planning synchronous classes and
coordinate with teachers in other grade levels to make schedules manageable for families with multiple children.
• To maximize participation and interaction, meet with students in small groups. It is easy for some students to become invisible in large-group video
calls, and it may be harder for emergent English users to track the discussion and enter into it. In a smaller group, students are likely to feel safer
participating and taking risks in a new language.
• Use breakout rooms for pair-shares and small-group discussions. Keep breakout rooms small (four students maximum) and give a clear prompt or
task that students will share back with the class. Just like in-person, smaller groups can help students formulate ideas, rehearse how to express
them, and feel safer participating.
• Establish clear goals and a clear agenda for each session. Clear goals will focus your planning, and a clear agenda will help students know what
to expect.
• Establish norms with your students, having
them reflect on what they need from their
peers and from you to feel safe and learn.
Students are learning to engage in a new
way. Take time to co-construct how you will
work together in a virtual space. Make norms
“living” by revising them as needed, having
students choose a norm to focus on each day,
and giving appreciations based on the norms.
• Take time to build relationships and classroom
community through check-ins, communitybuilding initiatives, and appreciations or
shout-outs.

Norms for Text Discussions
GOAL = everyone leaves with a strong understanding of the text

BEFORE:

DURING:

• Take notes, annotate the text

• Share your thoughts

• Prepare questions

• Ask questions

• Re-read the text

• Be willing to open up to other perspectives

• Bring finished work

• Give everyone a chance

• Underline/note words you don’t understand

• Encourage others—ask them nicely
• Good listening—full attention (look at them)
• Stay on task
• Don’t put down people’s ideas

• Use similar routines each session, so students
know how they’ll be expected to participate.
Over time, students will participate more as
they get accustomed to the routines.

• Show evidence to help people understand
• Explain your thoughts clearly
• Help people break down their ideas

• Create routine tasks that engage students
in rich disciplinary practices (see page 4 for
examples).
• Design tasks that require interaction, such as small group discussions about
compelling questions, jigsaws, and tasks where students collaboratively
create things together in the virtual world.
• Create virtual environmental print—use slides, shared docs, or virtual
whiteboards to co-create anchor charts, word walls, and other resources
with your students that they can use to support their participation. Make
them accessible for students to use for asynchronous assignments as well.

Two-Column Note-Taker Example: Text—The Circuit by Francisco Jiménez

ASYNCHRONOUS INSTRUCTION

• Strategically sequence tasks so they build in a way that supports
students engaging with more complex content, texts, and tasks over
the week or unit. See the Asynchronous Task Sequence.

Keeping students on Zoom calls for six hours a day is both unhealthy and
impractical. Much of their learning needs to happen asynchronously at
times that are convenient for them and their families. These tasks should be
sequenced and planned intentionally to support students with a range of
language proficiencies to engage productively with new content and texts.

• Think about how synchronous and asynchronous activities interface.
You can introduce a new task or text during a synchronous meeting,
then have students complete an asynchronous assignment to prepare
for a discussion or presentation in the next synchronous meeting.

Ask yourself:

• Use a variety of multi-modal resources, such as images, text, and
video. If possible, create hands-on tasks students can complete with
household objects or simple kits you can distribute.

• What are my learning goals for students? What kinds of
disciplinary practices, literacy and language abilities, and conceptual
understandings are we working on?

• Provide accessible explanations of tasks. Record videos to explain and
model tasks. For students who are new to English, build from content
and literacy abilities they have developed in their home language,
preview tasks and provide one-on-one or small group assistance in
the home language, or teach them to use Google Translate if they are
literate in their home language. When communicating with families
about assignments, make sure to communicate in a language they
understand. Apps like Talking Points and Remind can automatically
translate communication to families’ home languages.

• What prior knowledge might my students bring to this content
and how can I help them tap it? Taking time to surface and build
relevant background knowledge is even more important during distance
learning when there is less just-in-time support.
Key teaching moves:
• Design tasks where students do the intellectual lifting and use
language to interact with and make sense of new ideas and concepts.
Think about the practices of your discipline and develop tasks where
students pose questions, develop models, construct explanations, and
argue from evidence.

EVIDENCE AND PAGE NUMBER

INFERENCE

“‘I wonder where that train comes from,’ I said. ‘Do you know, Roberto?’ …
‘I think it comes from California.’” (p. 8)

Roberto thinks they must not actually be in California even though they
really are. They expected to have a better life in California and to find
money on the streets, but it has been much more difficult.

Using disciplinary practices to guide tasks

SCIENCE AND ENGINEERING PRACTICES

EXAMPLE TASKS

Developing and using models & Constructing explanations

• Look carefully at this model of how we get our water. Explain what you think is happening.

(https://www.nextgenscience.org/)

• How do you think a glow stick works? Create a model to show your thinking right now.
Record yourself explaining your model.
• Now that we’ve learned about chemical reactions, revise the glow stick model you
made two weeks ago. How do you think a glow stick works now?
Analyzing and interpreting data

• Study the data from this table. What patterns do you notice?

Engaging in argument from evidence

• Are falling stars actually stars? Write your claim and write two pieces of evidence from
our videos, texts, and experiments. At our next Zoom class, we’ll have a science talk
debating whether falling stars are stars. (Stanford Integrated Science and Language
Project: https://sisleducation.stanford.edu/)

COMMON CORE STATE STANDARDS EXAMPLE TASKS
FOR MATHEMATICAL PRACTICES

• Use consistent task formats. Adapt or develop task formats that you
can use routinely, so your students understand the process and can
focus on the new content or text. Visible thinking routines1 like “See,
think, wonder” or “Parts, Purposes, and Complexities” can scaffold
students’ engagement with new content and can be used flexibly and
routinely with different content and texts.

(http://www.corestandards.org/Math/Practice/)
Model with mathematics

• Read the word problem and draw a picture to represent
what is happening.
• Look at the dot figure. Write an equation you could use to
figure out how many dots there are.

• Establish a consistent schedule for when you post assignments and collect
and assess student work. When making your schedule, give yourself time
to assess students’ work before you post the next set of assignments, so
you can adjust based on what you notice.
Construct viable arguments and critique the
reasoning of others

1 https://pz.harvard.edu/thinking-routines

• Two students, Miguel and Jasmine, solved the problem in two different ways. Look carefully at
their work. Whose solution do you agree with and why?
• Watch this video of Ahmed explaining how soil is needed for the new garden. Do you agree with
him? Why or why not?

Make sense of problems and persevere in
solving them

Asynchronous Task Sequence

PURPOSE

EXAMPLES

Prepare to Engage: Surface
prior knowledge and build
schema.

• Carefully study this image and brainstorm what you see, think, and wonder.
• This week, we’re going to read a new book. Here are four illustrations from the book. What order do you think they
go in? After you sequence the illustrations, record what you predict will happen.
• Study this image and brainstorm what the character or historical actor might have felt, thought, and cared about.

Listen to Learn: Introduce new
content and develop listening
and note-taking abilities

• Watch this short video-recorded slideshow. You can pause it to take notes and watch it more than once. Then
record yourself explaining what you learned and a question you’re wondering about.

Read to Learn: Engage with
content and build capacity to
learn from English text

• Read this text and answer the questions in the margins. Highlight or underline the evidence for your answers.

Analysis: Re-engage with
videos and texts to deepen
comprehension and construct
new meanings

• Look back at the questions you brainstormed in the See-Think-Wonder. Which ones can you answer now? What new
questions do you have?

• Record yourself explaining the steps you used to solve the problem. Look carefully at their work.
Where did you get stuck? What did you do? Are there parts you’re still stick on or unsure of?

HISTORY AND SOCIAL STUDIES
EXAMPLE TASKS
PRACTICES (https://www.socialstudies.org/c3)
Developing questions and planning inquiries

• Look carefully at this artifact. What do you notice?
What do you think it is? How do you think people used it?
What do you wonder?

Gathering and evaluating sources

• Read the primary source and complete the note-taker.
Who wrote it? _______________________
When did they write it? ____________
Who was their audience? ______________________
Why did they write it? _______________________

Developing claims and using evidence

• Based on the sources we’ve read so far, why do you think Lincoln issued the Emancipation
Proclamation? Find evidence from three different sources to support your claim. Prepare notes
for our next class when we will have a debate.

• Watch this read aloud. Then sequence the illustrations and write a sentence describing what happened in each event.

• Sort the quotes from the different texts we read based on which perspective they support. Then write a paragraph
explaining your perspective using two of the quotes.
• Create a mindmap showing what the character thought, felt, and cared about. Add quotes from the text and video to
support your thinking.

• Claim: ___________________________________

• Match the quotes from the text to inferences you could make.
• Fill out a two-column note-taker, writing your inferences in one column and supporting evidence in the other.
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After the debate:
What is your claim now? ___________________
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SOURCE

QUOTE

HOW DOES THIS
SUPPORT YOUR CLAIM?

